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B INTRODUCTION

Comprehensive is a coumse o assess
ursdergradoate students who have studied for st
lzast six semesters or have camed at least 110
cradits. They meed o pass allcompulsory ootrses
{excluding electives) as per their study plan.
Henwever, some universities donot give credit for
comprehensive (0 credits). Regardless,
comprehensive 1s & counse that each stadent has
i fake in order o complete their studies, This
course includes thesis proposal seminar,
examination results, and final exams or
mereirgperva i (undergraduate thesis, thesis,
dissertation ). The cogniive domain is the focus
of the comprehensive examumaton that is usully
accomplished through a vanety of tests, such &=
writien, oral, or memorizaton tests (Murasyiah,
2016 Meriasan, 2006, The tes results fromithe
cvaluation are factored into the assessmentof the
ARG RS,

Cicnerally, before meenagaral, students
havve 1o take a cormprelens ve examinaiion before
the comminee of it can be separated based on
the field of the exam. This test is conducted to
s sludents’ seientific maskery of Teir stisdy
program. Before the exam, the department or the
sudy course distritmies twmmagh exam materaks
atidd e exam ix made based on these materisls
{IAIN Ambon, 2013} The maweral for the
comprehensivg exam comsias of several primny
courses that serveas the sidy program's identity
a5 specified inthe study program’s curnsu lum
framework and regulstod B the puidebook. Dean
of perspnnel with the same level appoints the
sxatminers for the comprebensive examinatwm by
decree or ketter of appointment in which three
lecturers will be examiners. Beforemoving o the
final cxam (rueregsa), siudenls are required
o pass this cxam to ensure that they have met
the requirements { Biro Skripsi, 2005 )

The evabuafion systerm inhigher education
15 on assessment mechanism used (o determine

student progress or success in achieving the
cducational goals that have been set by the
departments or study program’s curricufum.,
These evaluations can be done by providing an
assesament of student™s academic capability,
praclicumvimernship, comprehensive, and fimal
exam. The gnaks mchade assessing the efficacy of
lectress” learning processes, sssessing curiculum
ettectivencss, and obaining fecdback to improve
the leaming process. Because it i5 prooess-
onented, it vidues the process over the oulcomes
[Matsir, 20105 LAIMN Ambon, 200 3).

Conmprehensive exanmmai ons for final-yer
students at the Education Institutes of Edecation
Personnel (LPTE/ Lembara Pendiditan
Tenaga Kependidihan), such as the Faculiy of
Tarbiyah and Teacher Traiming, are in sccondance
with the charscrerisizsof the Higher Educanion
Curriculum (KEMUKeranpka Kualifikasi
Nostemal fndemesia), The exams are intended
b0 simul taneowusly explore studems” abilities in
urdlerstanding course material in e subject group
ofinstinnes, faculties, and study programs, and
receive feedback to help lecturers and
depurtmenis sy progras snpeeve he leaming
process. These topic groupings lead fo mastery
of three domains or sub-cxams: religion.
educativn, and study progrom science. 10 a
steiden passes the comprehensive ex am, they an
eligible 1o register Tor the Toal exam or
rtenyesah. However, iFthey fail, ey have o
retake the exam in the field inwhich they failed
(LA Arnbo, 2013; FTITE LAY Ambon, 201 5;
LAIN Ambon, 201 8).

LPTE undergrodustes ore prospective
teachces for the titls of Bachelor of Education
who will become prospective teachers ofter
completing 2 senes of processes ond phases
because kecturer and teacler are peofesaniis tut
require pringiphe of professionalism (Huda,
2HHY), There are two iypes of performance

competeneies of the teaching profession; o set of
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genenis of performance comperencies and 2 sel
of enabling competencies. Genenc competencics
cin be obtained through educational practice.
These activities include Field Experience ( PPLY
Prokiek Peagaloman Lapangan), Ieerated
Teacher Professional Practices {PPET Pratret
Projesi Kegwuan Terpadu). or similar. On the
ether hand, enabling competensies can be
obiamned through lectures oreducation processes
{5uvitno, ZO0A; Sn ud, 2013 ) Comprehensive
examinations can be comsidered as a part ofthe
quality of education. At a level of education,
auiliny can be achieved throwsh optimal processes
and procedures inleaming, The quality should
Focus on creatin g a good figare | student ) a5 ithas
been expected | Toatubun, 2001; Banawi &
Banawi, 201 7).

Most educators have considered
asseagment a5 summative and assessing leaming
outcomes that have enhanced assessment’s
arientation & a measure of leaming performance.
Huonwever, the purposs of tssessment is not limited
1 this marger as it can also help students w
develop theirskills, [ithe evaluation isempboyed
5 " assessment [or lesming” wd “esissinenl e
leamming,” student abilitics can be Improved
{Koksal & Cogman, 20 3; Woalan, 2018}
Al as leming focuses on leaming ok
wheress assessment for learming focuses on
reflection and improvement from Redback.

[T data on leaming oulcomes & analyzed,
feedback and learning reflection can be done.
Cresting a profileand table of learming ouncomes
specifications is & tochnigue o examinge studen
learming outcomes. By wsing this method exam
results can b usod effectivel y by creating a tablc
of standords for student achicvement on o
concept or theme. 1t con be dong by grouping
the ieins according o indicators on concepts oo
themes { Mardopt, 2008). As o resulk, educaiors
{lecturers ) can obtain several visualimages of

student learming oincoines, both individually o
as n group, m several aspects of a course or
several fields of science in one or several test
penods, Assessment result or kzaming owtoomes
profile is useful foreducators in their decizon
TR P2 Proeess smnce it can be usad o reflect on
and improve leaming programs snd activities
(Kompasiang, 2005; Jusuferal,, 201 8)

As il can be seen from the preceding
descoiption, it is imporant to create a profile of
prospective teschers" comprehensive examination
oulcomes. However, student™s profile of their
cornprelensiveexaminanon resuln s sl mminmal,
Furthermare, an investigation on the six sub-
components of the comprehensive exammanon
i the feld ofeducation for prospective 1eachers
is yetio be dome. The six sub-components are
redated i the eight basic rwaching skills that a
teacher is expected to master (Mifiahussiojuedin,
20049 and four teacher competenciezs, s in frm
of mastery of information, values, attitudes, and
personality, and abilitics represented in the
teacher s responsibilivies { Latuconsing, 2001;
Subhan, I012). Therefore, this study needs to
be conducted. However, this siudy only
investigates the six sub-components of the
comprehensive examination at a religios LP TR,
whicharel |y expiming the significae of the
research topic oF theme on teaching and kachares,
(2 1explaining three o the el teaching skills,
{3} explaining at keast two known learning
Uhrenries, () expliining 2 lest o compeiencies
that o fescher prospective eacher must possess,
{3 pexplaining e teacher sprospective wacher's
pessitron in the study matenal, and (6) explaining
the splermentatzon and duebasefitod e rescach
topic or theme for the school. As per the
backgromd of the study, this study aims 1o
invistigate the coimprelensive exam result profile
of the prospective teachers in the field of
education. Tls saudy is expected to ensch student
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mastery of educational matenials as a leaming
retlection that may inspin: them to ke comective
actaons amd Farther study,

B METHODS
Kesearch Design

This is a descriptive study using ex=posi-
facts method. In this study;, thene is no treatment
given by the researcheror s causal relationship
that is nof manipulated (Sappaile, 20000, This
rescarch was conducted from August to

December 2021,

Farticipants

The subyect is the prospective eachers &
oneof LPTE in Amban, Indonesa, who hnwve
completed a comprehensive exam im the 2020
2021 Acgdemic Year and come from three
different study programs (Blamic Education,
Brology Educanion, amd Mathemanics Education )
The subjects were selected using cluster
proporiaenal random sampling, There are 108
subjects {27 male and 31 female) taken half of
216

Instmments

The object is the scores on the six sub-
womponens or the comprehensiv ecxamination
aspocts, A tabulation table of comprehen=ve
crnm scornes &b snxly instgagnent. The rescarch
instrument used was adapted from the
comprehensive examination sssessment fomm of
the Faculey of Tarbiyal and Teacler Training ai
IAIN Ambon, the test instrument used bas met
conmenl validity because I nmeasures cortain
ohjectives in ling with the material provided
{ Avrtkum ey, 20006 andd the test relability wos 088
{highcatemmyh

Procedures

The data was colloced thooueh shamyvanon
ond document study on the comprehensive
examination assesament sheet, rosults, and
siudent amswers seoring {Abdillah, 2003). The

seoping follows the applicable guidelines o per
the standard operating procedure {LAIN Ambon,
2008Y The fellowing i the maximuim score for
cach of the six components ofthe exam: 5, 14,
20,25, 10, amd 20 (the total score is 1000, The
pass threshokd 15e7 63,

Data analysis

Dreseripiave stabistics are used to presend
data intabalar form {mezsre of central tendency,
miggsure of diversity and graphs so that they are
easy to understand. The data were analyzed by
cakulating the percentage of the scores on each
of the six components or the todal numbser of
questions, The pereemage seore of each aspect
was oblained by companng the score with the
total score multiplicd by one hundred percent
{Mtamdapd, 2008; Kadir, Maisir & Banawi, 201 35),

Proportion (P}, or difficulty index, and
[Hcriminatory (L3, or dscrmmaiory power
index_ were nsed to observe the characteristics
of the questi ons using the following formula;
Chuestion difficulny mdex, &= (5, +5 - (2N
Score, J)VIN x (Score - Secore ).
Briseriminatory powet index, 2 = (5, - 5 N
[Score - Score | |

(Mol et al, 1979 in MNurgiyamtooo, 201 3],
& = the number ofcorrect scores for the upper
group: ., = the number of cormect scores for the
lovwer group Sceve = the highest scone ofan
item; Seove | = telowest score ofan flem: and
A =the number of subgects or testees of the upper
and Jower groups (27.5%), The chessification of
Fis as the following: Difficult (000 - 0305
Meutral (0,31 =070 and Easy (0,71 = 1.0}
The classification of £z as the fellowing: Poor
(000 - 0,200 Fair (0,21 - 0,40); Good (0.41
070 and Wery Goad (IR 71 — 1,005 Ankunto,
2HMA).

B RESULTAMD DISCUSSIOMS

Ome way that con be used 10 analyes
student bearning cuteones in this paper 15 o create
o profile and table of specification of learning
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cutecaites in the forin of seores on 1h¢:-'.sub-
components or aspects of the comprehensive
exam=-in the feld of education, The six sub-
components are: { 1) explaining the significance
of the reseanch topicor theme on feaching and
letures, (21 explaiming three of the exght teaching
skafls, (3 yexplaining at least oo known leaming

theories, (4} explaiming a1 keast wo Compelences
that a teacher/prospoctive teacher most possess,
(&) explaining the tescher s prospective feachers
position in the study material, and (&) explaining
the irmplemeniation and the benefit of the research
i o therme for the school, The descripton of
the scores obtained by students, as im Table 1.

Table 1. Comprehenssvesducation question sfansics

B0 Seore Seke SEnfi S LT
Elemani b + b ik by th Sumhar Sunmher Ssmmhrr :::ﬂ

i 2 3 4 5 i I
1 LT | Lo = (1111 i b i3 115

LT i b 1] 1] [} i3 ]

Mlean 129405 T | 5. B6RT 2LA2H ERIE] FTINAI LEREES
Sed. Evsar af Ak L300 SMIRZ nsan Fi3ET ATLIT Brie al
Blean
Mleiliam [ENL Y Gy 16.53553" 2L H.2100" 17E841" HE HHE
Blode [RACE] [[RNE ] (LLRTH] 2im [INEH] 000 K500
Srall This it 2 I95A0 [ Beact, b ol TR RTUTE 137354 3 EI5%] LRI
Alininsainm 500 s ] 5.0 Rl ] 5 0 ek K] il I
Mavinmm o 1.0 et ] 2510 FULGE 10 [ LR
i 1402 e S5 00 LRtz (i 227 GE ah WS Wy Heh I

& Caloulated From geouped dala

Based on the data in Table [, the
charactenstics of the six exam questions can be
deseribed a8 follows: the ficst guesion staies the
importance of the research 1wopiciheme for
education and teaching. The highest score and
mcsde of this quesion is |3 with the lowest saae
of 5. 1t means that most of the studenis are ahle
T amswer thes question correctly. The mwean scone
of Mumiber-2 is £67. On questions Mumbser-2,
Mumber-3, and Mumber-6 the mode 15 the zame
s the highest score, thus most students arg able
trarswer these gquestons well. While in question
Mumbser=3, The mode (s equal o half of the
maximunm scoe for that numbaer. This means that
enly halfof the sudents are able to explain at
lese oo ko kesrmingg theories while the orhers
are still wronz. Cuestion MNumber-4, the maode
s 15 simaller dean the highest seore (20 < 15],
This means that net all students ane able o explain
at keast o competencics that must be possessed
by o teacher prospective leacher. Theorencally,
the examinees are a heterogeneous population.

Thiss, when subjected tooatest, the resulns will be
refizcted in 8 nomal curve. Most af them are 1n
the middle aren, & small part is on the left and
right tails of the curve

(Arikunto, 2006; Haryono et al., 2022).
Tible | data shows that the mean s smaller than
the median, and the median 15 larger than the
e, S0 e curve is oo symimetrical (lends o
e beft shoewred ). The results ofths stady tend to
be in line with rescarch conducted by Abdillah
(2013) that concepiual errors are Common
mistakes that are often made by sdents related
i fhe lack of hasic abiliies.

Thetest results shove can helpus make an
phpective assessment of the 6308 il kve been
prepared and can be improved through the
Gmﬁrmﬁ'mnfqumim-ﬂ: slentification ofthe
quéstions carried out is related 1o the
characteristics of thequestions, namely: Difficulty
Indes (F) and Diserimination (0
Comprehensve-Educational Questions. The
results of the analysis, asin Tabde 2.

25
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Tahle . Dafficulty (P) and discriminatory index () of the comprehensive education questions

Mumbeer & 5a w Feore,, Kowre,, P I

i Al 1w s 3 B3 feasy) 016 (pous}
4 287 218 X L i 1132 |=amy] Le2f | Far)
a S3saer 20 4 077 jensy) U2 | fir)
4 pil T 1 i ! Iha1 fensy) (2% | fhir
£ T2 153 L] Lo i (3t |easy] (07 | oo}
[ 556 [N £ 1] | A jeasy) (17 [ poor)

Based on the analvsis of nem Mumber-l it
15 shown that thes item is relatively casy (7 =
{L4.3J. but has poor discriminatony power (0 =
f06) Questions Mumber-2, Number-3, and
Number-4 are quite easy with enough
i flerentiating power. Question Mumber-5 ig easy
{P=10.86) with poor discriminating power (3 =
0.07), Cuestion Numbsr-6 is egay (P = 0L84]
with poor discriminatery power (T =0 /7, The
six questions are relatively casy, but have
Discrimimation (D) with sufficien and bad
categones. The chamctensics of the questions
are derived from e scones obamed by studais,
It is serongly suspected thar these resulis ang
meladed 1o the time m sobving the existing problens.
The ume provided in working on the exam
questions is notenough so that itaffocts the scores
ehtained by students, In Fact, the 1esis carried
ot are basically not speed iests, but abiliny tests
{dardapi, 2008 Masole & Howie, 2013). The
results o T This stody heve ol seen the relatonship
between kength of shudy and comprehensive exam
seores s has been dose by Mediks & Tomi
{Z020).
Ciiven that a writien test (description )
Favors power1es1s over-speed fesis, it would be
imponant o consider the avadlability of Gme o
amswer tie quesions, In certain cases, studeis
iy open their books o find infonmation releyan
1 oprics that demonstrate concept applicatiomn,
probleme-solving, or & generalization{ Swdjana,
1981 Myyry & Jousenyina, 201 3, Senkova e
al., 200081 It would be preferable if the
assessmen for leaming and the assesment as

learning are synergized 10 ingrease the
implementation and the bencfit of a
comprehensive ceammation Leaming reflecion.
feadback on leaming improvement, learning
Ezcilrties Improvemenis, such as test mstruments
and processes, and time avadabiiny has o be taken
inte account and improved {(Houston, Fraser &
Ledberter. 2008, Wulan, 2018, Sone &
Ghoyega, 2021).

Thi fact that the test is being implemented
a% i mEasurervent does nof negate the possibality
of measurement emors origimatmg trom cither the
object or the participant. One of the leading
rensoms for measuarement enors 18 biss. Differem
students with the same abalibies may receive a
different spore, This is quite Likely given tha
comprehensive tests are administersd both vocally
{memaenzation] and in writing {description)
(Murasyiah, 2016; Mertasari, Z016). The
assessment may mclude sspects such &= writing
R SS OF COmposiion, participantdiscipline,
amd other ernotive dimensons. Furthermmore, o
hias been discoverad that 1eacher education
institutions lack the competency standard
reference for the devebopment of educaors in
assessnents (Moskal & Mises, 200 3; Wulan,
2005 ). One method to reduce bias is by utilizing
an assessment nubric that monitoes the assessons
o Keep on track (Timugin & Kokosg, 2611
Separa, 20045 In addivien, assessment
developrment stamndurds have o bemet in which
test materials ave 1w be prepared and provided
fo students, The test material de=gn his totake
into account gradusie compeiency criteria and
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imnproetant eongepts et should be taken as linking
items { Kumadi, 1999; Erden & Oweer, 200 3).
The fest score [comprehensive-education
exam} can be adopted as diagnostic data to
exphore the strengths and weakinesses of learming
wuteomes (Duskn, Kumaidi & Survanio, 2004,
Bamaws «f al,, 2008). The achievement of

students” shilities on the six questions 1ested can
provide an overview of students” ahilifiesin these
sections, The percentage of sfudent achievermen
in each item indicates the achicvement by the
group. This percentage is obtained from the
cownparison of the averaze score of the items with
the highest score for each item (Table 3).

Table 3. Student’s ability achievement percentage of each item

umbsr Average Soury Heoregs,  Averape Mastery [}
1 12.96 12 16.54
i BAT I 36,67
] 1567 2 18N

[ 20kl 1% AX4

E B.00 i 3% ",ﬁ

& [FAT] 0 #5440

Sam i1

Thie mean seore of Mumber-1 15 12,98 ar

Bb, 54% of students were able (o state the
imporiange of the research topic/theme for
education and teaching. The mean score of
Mumbsr-3 is 8.67 ar 86,6 T of students were
ke to explain three of the cight teaching skills.

e average ability of prospective iggcher
students was £3.9%4% (High category). In this
case, lecturers can et information on areas of
the course that are difficult fortheir siudents by
observing the student learning outcome profile.
This information can then be shared among

lecturers of the same subject or those who work
asexaminers in the same Geld (AMardagpi, 2008;
Rogers, 201 1; Zhou, Kim & Kerekes, 2001,

The cormprehersyve cxaminstion rsuls an
moee than just the score and which question is
wrong The results can be used to analbyze the
patierm of sudent lesming indsery { Table 31, The
companison of the student’s position against the
passing arede and the resuks of the six questions
reveals the concepts orthemes that the students
arestill lacking { Duskn, Kumnaidi & Suyanto,
20114; Baylon, 2014).

Table 4. Pass percentage of cach item

. Mot ; .
sk I i B S - I o AR s e
i 15 71 3 I 1 ¥ Failed ifthe rtio
3 ag al.67 a .31 18 Lod  of ihe scoms with
3 L, TREl XD 2037 1 100 e sz imum
4 i AT 14 1296 ] i 10K soare five cach
5 102 T T & 5 55 [ 00 b c A
[} 94 91.67 9 .33 104 Lo

The first question, there are three students
(2. 7R%) whe failed, Cuestion Number=2, also
tound that % or 8.33% of students have yel
mastered three of the eight eaching skills,
Duestion Mumber-3, there are 22 (2037%)

studeris who faled in which they could nof explam
thoe kvt learming thesries, The founh question
has the lowest svemoe mastery score after the
thind question, by the studen s, There e aroamnd
12.96% or 14 students were unzble to explain

627
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the competencies that must be possessed by a
teacher/prospective teacher well enough.
Question Mumber-5, It was found that six

parucipant coukdnod explam the related positon
{rescarcher) in the material. Similar to queston
Murmber=2, in guestion MNumber-6 thene are aboul
B33 or 9 sipdenmts could oot explain the
implementation or the benefitof their research
theme or topis for the schood Classical by, the six
questions hove met the learning mastery
reuirements. The results of this study are in ling
with previous research (Damis, 2008) that a

115
83
b Rq
E i
Ed
i 5 - .
o - a2

18] 4]

comprehensive exam is carried out to test the
ahility and determine the competence of
prospective reachers, Studenis who have nol
passied will nesd to 1ake 8 re-examination.
From Table 4. Figure | was made. From
the figure, itcan be inferned thar that question
number 3, which s related to students” abiliby to
expain known learning theones, has the highest
seore of incommpletion. (uesion number 4 relates
b the b alety tor explon st least pao competencies
that a tepcher/ prospective iecher must possess,

103
" ]
14
l = | ]
i 5 =

o Ve

W Fuias

Driestion Mamber

Figure 1. Completeness percentage of cach item

The results show that students who have
not passed should be given attention. The
attention can be done in form of remedaal test.
ttoring, and group study (Abdillah, 2013,
Kamgil & Bekmezci, 2015). To achisve
comprebensive kearming, students who have mol
passed could take remedial tests related to the
question in which they failed. Those who failed
cam learm on their own and take an asseasment
tesit by answening several questions or completing
an assignment. Moreover, the remedial tesi
process can be done based on en agrecmend
between the students and their respective
lecturers (IAIN Ambon, 2018; Sulistiawat,
Sulistyowat: & Lefudin, 2021). Theretore, the
learning outeomes {thind and fourh question )

reduire special anention becouse thene were less
than W6 of students who could pass. These tao
guestions ane relategy o the professional
knowdedge of teachers, As prospective teachers,
siudents are required to understand and master
thiz knowledge propedy {Camercn, Mulholland
& Branson, 2013}, Prospective teachers are
required to understand the three dimensions of
teacher professiomal knowkedg: insddition 1o the
cumiculum, subject matter, and pedagogical
content knowledge (Purwianingsih, 2001,
Monsowr ot g, 200 3; Xu & Brown, 201 6; Lee,
Capraro & Caprarc, 200 8] Nilsson & Karlsson,
2019

The finding of studers who were unable to
adequately explain learming theory and teacher
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cormpetence implies tat the knowledpe masiery
of this section s still lacking, Thas & likely related
o stadents” knowledge abour the educational o
pedagogic foundation. Based on the observation,
several educational courses can be Tound, bui
there 15 mo educational or pedagogic foundanon
course, This finding emphasizes the impaortance
of these courses that are needed 1o be included
in the educational study programes that an: a par
of the LPTE. Education course lecturers must
develop pedapgogy a8 4 common ground for
graduates and in & study program as an
educanomal institution. It can be done by making
apedagogical foundmion &= a compu lsomy course
{Supriaing. 2014 Pliusheher al., 2022,
Coimputer-based examination, which has
several advantages compared o traditional
exams, s 8 method to irmpreyve e cradibiliny of
the comprehensive examination. It can alse be
done by designing an evaluation gystem that
artomatically cormects description answers based
on the closeness of sentence s on shudent answer
sheets, such as utilizing Google Forms
{Hikemudin, 2015; Hayatin, 20015; Zupanca &
i, 2017 Arbiantoos & Ekohariadi, 20217,
addition, information obtained during this
cxarminatiom can be used foreducatonal research
and & a foundation for developing Mutore
education policies. These resulis would benefii
spudents, kctuers, and Bouky lesders ajmm-lﬂl
v disgmosing swdent conmpetency ad improving
lectures (Ma'rifish, 2001 7; Yoona & Eim, 20040;
Thrashiom etal., 2002; Akerson et ol., 2000 7)

B OONCLUSIONS

The avernge abiliies of the prospectve
tencher include: ( 1y explmning the sigmficance of
the rescarch topic o theme on tcaching and
lectures (36,5450 (2] explainmg three of the ight
teaching skills (B6.6705), (3 ) explaining ar least
two known kaming theories (TR.33%), (4}
exploining ot leost two competencies that o
teacher/prospective teacher must possoess

(E1.48%), {5} explaining the 1weacher’s
prospective teacher’s position in the study
material (38.98%), and (6} explaining the
implementation and the benefit of the research
topac or theme for the school {83, 56%). T wis
Forind v the averzze abiliry 15 83.94% {High.
En general the s questions have met the leaming
masiery requirements. This study found that six
questions in the field of education were able ©
d:qj': the ability profile of prospective teacher s
in 1 study programs {Islamic Education,
Biolory Education, and Mathematics Education)
in fermms af educatoml insight,

Limitations pnd Implications

In addirion 10 kaving advimiages in this
study, there are also amumber of limitations. These
lirritations mclude; frers i notreatimment given 1o
the subject because it only focuses on the scores
of s questions in the Geld of education obkained
by students. There is mare than ope examiner in
the fiekd of education so that it can lead to hiss in
seoring. The seores used os research marerial do
not inclsde other comprehensive examination
areas {religion wid study program science ), Bem
anelysis conducted wsing clegical ry has niol
yetapplicd item response theory. results of
thiis shedy lave severil Impil.n'um i thee Tiedd of
education, among others: some prospecive
(eachers were umble 10 explain eacher
competence and teaching theory well cnough.
Therefore, their capability m this topic needs o
be mproved furher, For example, by requiring
the Dean for Educatienal or Pedagogic
Foundation 1o be a compulsery subject in the
curriculim of the stdy program. Lecturers necd
o s & conceptunl approach nteaching leaming
theory amd teacher competencies. Improvenenis
in the appearance of est instruments and
implementaiion procedures by the academic
department of the faculty are absolutely
necessary. Development of computer-based
cormprelicssive eam tet instrumentsio fBeiliua

ol
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the proy isson of Teedback, The resuhs ofthe sudy
sugges b the nexd researcher to conduct further
research related i all felds of comprehensive
examinations | education, religion, and scientific
siudy programs b with a larger mumber of study
progeams, he implementation of computer-based
tests and the use of item response theory in the
anialysis oftest reaults,
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